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Abstract

In the language learning process, speaking is one of the four important language skills. However, it is always difficult for senior students and teachers to drill this skill. Because of the lack
 of the language environment and few opportunities to speak English, Oral English teaching in senior schools has already encountered some problems. With the guidance of Foreign Language Teaching Methodologies, the linguistic theories and psychological theories, this paper carries out an analysis of the causes of poor Oral English teaching in senior school. This analysis shows that the learners’ main difficulties in their Oral English learning are the lack of confidence and creativity, and the impact of psychological obstacles, etc. Based on the analysis of students’ problems in Oral English learning, this paper also discusses the teaching of Oral English methods. And it also gives some methods to the learners in order to improve their Oral English competency.
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摘  要

在语言学习过程中，
口语是四种重要的语言技能之一。然而，对高中英语老师和学生来说，提
高口语能力显得尤其困难。缺乏语言环境以及很少有机会说英语，高中英语教学已经遇到诸多的问题。在外语教学法，语言学理论以及心理学理论的支持下，本论文细致地分析了引起高中英语口语教学处于劣势地位的原因。这些分析同时也表明了学生在英语口语学习过程中遇到的主要困难是缺乏自信和创造力以及心理障碍的影响。在对学生在口语学习中的困难分析，本文讨论了英语口语教学的具体方法及措施，提出了方法来解决学生口语问题的方法，以此达到提高他们英语口语水平的目的。
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Introduction


In recent years it has been argued on both linguistics and psychological grounds that oral English should be the principal objective in English teaching. Most textbooks place more emphasis on Oral English in that they embody a methodology that is largely oral. The current problems that appear in the Oral English teaching in senior schools are the greatest obstacles which prevent students from learning English well. With the globalization of social life and economy,
the process of opening up to the outside becomes quickly 
, to a certain extent, the requirements for the cultivation for Oral English are instant. A deeper understanding of the effects of communicative needs on non-native speaker discourse should make us more understanding of our students’ difficulties in practicing their oral English. It is generally accepted that oral English plays an important part in the English course, and even in the advanced education.

In the past, English teaching laid great emphasis on the grammatical structures instead of Oral English teaching. This leads to some serious problems that most English learners in China have studied English for more than ten years, yet they cannot communicate with native English speakers naturally. They probably lack the language environment, and most of them have no opportunities to practice their English orally in class. Furthermore, teachers, some of whom cannot have very good oral English in some backward and remote areas of China, are not qualified. These certainly leave students the direct impact on the motivation of English learning. This thesis aims to introduce some ways to develop senior school teachers’
 Oral English teaching. The author puts forward suggestions such as attempts of new teaching theories and strategies, professionalism of teachers’ Oral English, and cultivation of language environment which are beneficial both to teachers and students.
This thesis introduces senior school students’ problems on the Oral English learning, teachers’ problems in their Oral English teaching and Administrators’ education policy, giving theoretical emphasis on the communication of the English language. It analyzes the causes of their problems in Oral English learning and teaching. The author presents some practical ways of teaching and learning to improve senior school students’ Oral English.

1. Theoretical Framework

In this part, the author has put some theories to support this paper. They are linguistics theories, psychological theories and theories of Foreign Language Teaching Methodology.

1.1 Linguistic Theories

Modern linguists have proposed various definitions of language, some of them are quoted below: “Language is a purely human and non-instinctive method of communicating ideas, emotions, and desires by means of voluntarily produced symbols” (Richards, 2001; cited from Spair, 1921
).

Language is vocal because the primary medium is sound for all languages; no matter how well developed their writing systems. All evidence points to the fact that writing systems came into being much later than the spoken forms and that they are only attempts to capture sounds and meaning gin paper so that vocal productions of meaning can be kept for more people and for a longer time. The fact that children acquire spoken language before they can read or write also indicates that language is primarily vocal (Li Manjue & Lin Rong, 2003: 2)
.

Previously, a domain-specific “language acquisition device” or LAD had been posited as the actual mechanism that underlies the ability to learn one's native tongue (Robins, 2002). This was mainly due to the failure to show the feasibility of domain general learning. Under current Principles and Parameters theory (Doff, 1991; cited from Chomsky, 1995; Haegeman, 1991), universal grammar (UG) is the set of properties that are common to all languages (principles) and the set of properties that can vary in certain finite ways between languages (parameters). Thus, in more recent thinking, UG itself is sufficient to determine the target grammar given language input. The devices for explaining language acquisition and for characterizing what is common to all human languages have been integrated. But, since the principles and parameters of UG are specific to language and are putatively part of the genetic endowment of humans, the hypothesis still amounts to saying that language is innate and that language learning involves mechanisms that are specific to the domain of language.
Another important theory that supports my study is the Second Language Acquisition (SLA) which refers to the subconscious or conscious process by which a language other than mother tongue is learnt in a natural or a tutored setting. There are mainly two important theories that indicate the importance of oral English teaching or learning. They are advocated by Krashen’s monitor model. The Performance Analysis is an approach to the study of the learners’ total linguistics performance (Li Manjue & Lin Rong, 2003; cited from Krashen, 1980). The Discourse Analysis is the study of how sentences is spoken and written language forms larger meaningful units such as paragraphs, conversations, interviews. An analysis of spoken discourse is sometimes called conversational analysis (Li Manjue & Lin Rong, 2003; cited from Krashen, 1980). Now language teaching needs materials which derive from a description of discourse; materials which will affect the transfer from grammatical competence, knowledge of sentences, to what has been called communicative competence, knowledge of how sentences used in the performance of communicative acts of different kinds (Li Manjue & Lin Rong, 2003; cited from Widdowson, 1979).
1.2 Psychological Theories

Constructivism is a theory of how the learner constructs knowledge from experience, which is unique to each individual. Constructivism is greatly influenced by Piagetian epistemology, although many also give credit to Vygotsky. Duckworth (1987) defined constructivism succinctly “Meaning is not given to us in our encounters, but it is given by us, constructed by us, each in our own way, according to how our understanding is currently organized”. Psychologists and educators are embracing a new view of learning that rejects reductionist theories of the past. According to Resnick: “we are in the midst of a major convergence of psychological theories . . . today, cognitive scientists generally share the assumption that knowledge is constructed by learners” (George, 1999; cited from Resnick, 1987).

Piaget's theory is fundamental to constructivism. It implies the process of building, creating, or making mental structures instead of merely absorbing or reproducing products. Piaget used schema in his writings, a term that has caused considerable confusion in the educational literature. An alternative is thematic knowledge, which may be related to but not equal to "schema" or mental structures of constructivism. An important qualification, in line with Piaget's theory, is that schemas are not program-like, long-term memory structures of modern information processing theory.  From a biofunctional viewpoint, the brain continually retains live representations or constructions under active (intentional) and dynamic (spontaneous) self-regulation (Asudeh, 1997; cited from Iran-Nejad, 1990).
Although Piaget is widely regarded as the patriarch of constructivism, constructivists have embraced other theorists, especially the Russian psychologist, L.S. Vygotsky. His theory was made familiar to English speakers with translation of Thought and Language and Mind in Society. Vygotsky considered an individual's cognitive system to be a direct result of and inseparable from social life (Elaterin, 1998; cited from Vygotsky, 1987).
Central to Vygotsky's theory is that the human species is distinguished from others by use of tools, deliberate teaching, and intentional learning.  Tools refer both to the variety of implements created by humans and psychological tools, such as language.  The mind has social origins and the cultural tools available to the individual influence the nature of the mind that is constructed (Elaterin, 1998; cited from Vygotsky, 1987).

1.3 Theories of Foreign Language Teaching Methodology

Foreign Language Teaching Methodology (FLTM) (Shu Baimei & Chen Youlin, 1990) is the backbone for the oral English teaching in senior schools. It is a science that studies the process and the patterns of foreign language teaching, aiming at revealing the nature and laws of foreign language teaching. The goal of it is to help the learner master the target language in the shortest time. By mastering the target language, we mean that the learner is able to have successful communication with others in the target language.

...

As is often mentioned, the Teaching Syllabus (The Ministry of Education, 2000) stipulates that band one requires senior school students to retell main ideas based on the general meaning of the passages, and can do some introduction about family, friends, or class by using simple sentences and expressions. Band two describes that students can answer questions and discuss according to the text efficiently. It also requires students to do daily talk about society, culture, and science which related to the text in the textbooks. Moreover, The High School English Standards (The Ministry of Education, 2002) stipulates that Band six requires senior school students to do daily conversation and express their own opinions on the given topics. Students can describe personal experience and express themselves appropriately on some specific occasions. Band eight stresses that students can make a 3-minute speech based on simple topics by preparation in a short time and do some translations in daily life.

2．Analyses of Oral English Learning and Teaching

Having mentioned the theoretical framework that goes well with the study, the author would like to analyze the causes of the problem from three different perspectives. The oral English teaching in senior schools cannot get satisfactory effect. The students’ problems in oral English learning can be divided into four aspects. They are the lack of language environment, few opportunities to contact with English, lack of confidence and creativity and the impact of psychological obstacles. The teachers’ factors include three points, they are less proficiency in oral English teaching, poor teaching theories and strategies and traditional teaching modes. The administrators’ problems are the large class and current English test system. The problems which I have mentioned will be further analyzed in the following.

2.1 Students’ Factors in Their Oral English Learning

......

2.1.1 Lack of Language Environment


Traditionally, lack of language environment prevents students from learning English well. Students are regarded as the most important factor in oral English teaching. However, especially in China, the difficulties that students in oral English learning would probably have four points. The first one is definitely the lack of language environment. The students in china always learn English in a single-handed language environment that is highly influenced by Chinese (Hu Chundong, 1990). There are few opportunities to speak English except for the several acquired English lessons. It is also difficult for students to review the speaking activities after class by themselves. As for the second language acquisition, English is not only the daily communicative language for students, or even for Chinese people. Most students cannot form the English thinking habit after several years of learning because of the limited language environment. Learning a language or skill, the most effective way is to practice it in the authentic situation with media. For us English learners, if students want to master a language including mastering all its skills. We must think something in it, express some in it. That is to say, when students are learning English, they must put themselves into an atmosphere of English.

However, this problem is closely related with the current social background. It is easy to figure out that the first language acquisition is a natural process to move on for Chinese students since Chinese is our mother tongue which can be practiced in families with people around. Thus the proficiency of Chinese is much higher than English for Chinese students. The reason is, obviously, that the language environment is quite important for students to acquire the first or second language. Nevertheless, the current situation for senior school students who want to develop oral English competency is serious. It is investigated that students only can have four to six English lessons which are total about four to five hours every week. Naturally, there are about eighteen weeks every semester, so the total is around ninety hours the whole semester for every student to learn English in class. But in the 45-minute class, teachers almost dominate the class, leaving little time for students to speak English. After class, it is unusual to speak English between teachers and students, let alone to speak English at home with their parents or family members for most of them know nothing about English or even just little. So there comes with the problem how students can improve their oral English in such a language environment.

2.1.2 Few Opportunities to Contact with English

Few opportunities to contact with English reduce the time to practice English for senior school students. The opportunities to listen to English are also very limited. Good English competency is fundamentally based on the practice of large amount of listening. Nevertheless, because of the poor quality of the teaching equipment and materials, or the less proficiency of teachers in oral English, the students always listen very little. These factors exert direct influence on the speaking activities.

Limited amount of class time restrains students to contact more with English. For most senior school students, also they have four to five English lessons every week, but the English they touch is almost the text books. It is really hard for students to improve their English especially their oral English. As far as we are concerned, high level of English proficiency requires hard work and long-term practice. However, most students have very limited English learning resources, such as English magazines or newspapers. In China, especially in some remote areas and regions, students even do not have the tape recorders or English tapes. This poses big obstacle for students to contact with English. The external environment prevents them from speaking and practicing English.

2.1.3 Lack of Confidence and Creativity

Lack of confidence and creativity is the factor which limits students’ performance in oral English class. Speech anxiety and limited presentation skills are the major problems that lead to learners' oral presentation failures. In order to help students effectively cope with their fear of oral presentations, it is essential for teachers to acknowledge that speech anxiety is perfectly normal. Having an open discussion on speech anxiety will assist students to feel that they are not alone. Fortunately, we can get some insights from psychotherapy and speech communication literature, which can be used to assist students to overcome their public speaking anxieties.

Chinese students are traditionally taught as modest and cautious ones. It is also the traditional Chinese culture which evaluates that students should behave well according to some specific rules. All of this makes Chinese students not confident or rigorous in oral English learning. It is investigated that motivation and attitudes are important factors which help to determine the level of proficiency achieved by different students. The most successful oral English learners will be those who have both a talent and a high motivation for learning. Personality has been explored in terms of a number of personal traits, such as extroversion/ introversion, social skills,  inhibition/ risk-taking involved in the oral English learning (Li Manjue & 
Lin Rong, 2003: 307-308). It is hypothesized that an extrovert may benefit from getting more practice in using the English and contributes to his oral fluency; that, talkativeness and responsiveness are significantly related to the measures of the oral English; that a good English learner is always ready to be prepared to experiment by taking risks in the language learning.

2.1.4 The impact of Psychological Obstacles

Impact of the psychological obstacles needs carefully discussing. Many senior school students in china have only four or five years of English learning experience, thus the basic structures of English learning is not very good, such as less standard in pronunciation and intonation, few practice in vocabulary, sentence patterns and grammars. While facing these problems, students are inclined to lose interest in English learning as a result of forming the psychological obstacles. In this case, students are afraid to open their mouths to speak or make mistakes, let alone participating in some speaking activities. In the long run, this leads to the so-called vicious circle in students’ oral English learning.

During the English learning process, according to the psychology, the emotional factors include learning motivation and self-confidence (Cheng Yun, 2004: 87). The students who are lack of confidence are always to be afraid of facing directly with teachers and answer questions in class or participate in other activities. In this case, they are inclined to miss a lot of practice opportunities and have the attitude of dislike English. For those students who are lack of motivation in English learning are more easily to lose interest in English and also can not learn English well .In China, students who have poor oral English communicative skills but with high scores in entrance examination to college are also able to be admitted by famous universities in China. After graduation, students who cannot speak English well or even know little about English can still find jobs. The situation is quite different in India and some other African countries. In those countries, English is a very important factor for job hunting and promotion. Therefore, learners have high motivation in English learning and also can reach high English level after long-term study.

Comparatively speaking, the psychological obstacles that senior students face are urgent and need solving quickly.

2.2 Teachers Factors in Their Oral English Teaching

......

2.2.1 Less Proficiency in Teachers’ Oral English

Less proficiency in teachers’ oral English can not meet the criteria of modern English teaching. In the present-day society, with the changing concepts of modern English education, teachers will not only focus on teaching grammar structures, but also the shift has been diverted into the oral English teaching. However, many English teachers in china have less proficiency in their oral English teaching. As far as we are concerned, teachers play a significant role as a guider for students to practice their oral English. But the poor quality of teachers can not meet the needs of modern English teaching.

It can be traced back to the 1970s when China began to adopt the national policy of reform and opening up to the outside world. Under such circumstance, Chinese education has emphasized the learning and teaching of English, thus more and more teachers have been asked to teach English in senior schools without systematic training not only in the teaching methodologies, but also the proficiency of oral English. Because of the influence of traditional teaching mode, many teachers lay great emphasis on the written work. The entrance examination to college only requires the written part, to a certain extent; teachers require less on the oral English. In this way, the proficiency of their oral English is low. And for some old teachers, it is much harder for them to improve their oral English, because English learning was prohibited by Chinese authority at that time when they were young. During 1960s and 1970s, the international situation was complicated and the relationships between china and foreign countries were intense. Thus people who learned English were regarded as betrayals. In present-day society, it is understandable that some teachers are very experienced in teaching English, but have less proficiency in oral English.

2.2.2 Poor Teaching Theories and Strategies

Comparatively speaking, the poor teaching theories and strategies that teachers have may greatly affect the oral English teaching. Teachers in some backward and remote areas of china still use the traditional teaching mode, which cannot adjust to the development of English teaching. Lack of training, proficiency and awareness of changing teaching theories, teachers, to a certain extent, are not qualified to teach students in a professional way. They still stress teaching oral English on reading, reciting which are not the only two methods of training students to practice their oral English.

Because of the different times and situations, teachers have no opportunities to study the teaching theories and strategies. Furthermore, the heavy pressure that teachers have comes from the entrance examination to college. Gradually, they pay their attention on tackling with the tests and improving students’ ability on doing examination well. The test-oriented education system also has negative impact on teachers who have less time and energy to cultivate the teaching theories and strategies.

2.2.3 The Traditional Teaching modes

Moreover, the teachers are highly influenced by the old teaching pattern----the Grammar Translation Method. First target language into mother tongue into target language then the text, students would read aloud sentence by sentence and each word would be translated (Li Manjue & Lin Ron, 2003: 247). Meanwhile, the Syllabus usually was designed around grammatical structures, starting with simple ones, like the verb’ to be’, and progressing through to more complex ones, such as verb tenses (The Ministry of Education, 2000). It is a language teaching method based on the study of the texts in the target language, which have to be explained and studied in the mother tongue and then translated.

The traditional teaching modes greatly affect students’ oral English. How can we expect that students be taught by that method would then be able to go out and do their daily shopping in that language or buy travel tickets, invite its speaker to dinner by speaking or introducing their family situations to them? The students taught by that method maybe only know how to express their ideas logically or theoretical, yet they dare not put into practice or they will always be limited by the logical and theoretical rules strictly, as a result, their words are dull and unattractive maybe they are experts in theory but cowards in practice.

2.3 Administrators’ Problems

......

2.3.1 Large Class

Large class limits both teachers and students to practice oral English freely. In China, with more and more students entering universities, the number of students in senior schools is growing rapidly. In the past, there were only forty students in one classroom; in contrast, there are now more than fifty and sixty students in one class. It is really difficult for the administrator to control the trend, or even carry out some policies to curb this tendency. Under such circumstance, teachers are said to be responsible for not having enough time to provide students for the oral English practice. Therefore, there are few opportunities for a face-to-face interaction between teachers and students.

Large class is a very difficult problem to deal with. The problems related to large classes in language learning can aggravate difficulties in carrying out speaking, setting up communicative tasks, and attending to all students during class time; impossibility of establishing good rapport with students, concerns for weaker students who may get lost; students’ not listening to teacher. So a large class can mean any number! However, it is not just the number of students which makes teaching difficult; teachers and students can face the following challenges: teachers can have difficulty keeping everyone’s attention; students’ motivation to learn English can be poorer; students have difficulty hearing the teacher; teachers do not have enough opportunity to help weaker students.

In China, large population limits the development of economy and social life. As a developing country, our teaching system still needs improving. We are lack of teaching resources, qualified senior school teachers, and modern teaching equipments and buildings. Thus in senior schools, there are more than fifty or sixty students in one class. In this kind of class, teachers dominate almost the whole class, focusing on explanations of the material and text which are related with the exams. However, the speed is slow and many teachers do not have enough teaching hours to meet the needs of the regular students in class. Many teachers have to teach at the expense of the majority with lower ability to learn English, who are usually left uncared for. As a result, such large classes, which decrease the time for student-teacher interaction in graduating classes, make learner-centered English teaching difficult.
2.3.2 The Current English Test System

The current English test system leaves direct impact on Oral English teaching in senior schools. According to The Requirements of the High School English Standards, oral English is not the required part in the English test or even in the entrance examination to college. This reality is the very cause that many teachers and students in china lay little emphasis on oral English, even ignore it. For the sake of achieving high scores in the English test, teachers and students sometimes focus on doing written exercise and tasks at the expense of putting oral English teaching or practice aside. This phenomenon does widely exist in senior schools in china, the current situation that oral English teaching in senior schools face might be serious. Thus the current English test system needs reforming in order to meet the needs of both teachers and students.
Still, there are no spoken English tests designed to examine students’ oral English in the NCEE, which discourages them from emphasizing spoken English. Therefore, many of them do not need to pay attention to their spoken English. They have low motivation to speak English in and after class.

Thus it can be seen that overuse of Chinese in English instruction results in the lack of students’ English input, which hinders students’ thinking when they are learning it. It is large classes that cause a chain reaction to English instruction that is more teacher-centered, lacking in effective interactions between teachers and students, and students themselves, which lead to students’ difficulty in speaking English. Furthermore, there is no spoken English test, which constrains students’ ability to speak English.

The educational department designs the English exams paper based on the two principles. Firstly, in order to adapt to the new situation of our economy and social life, shorten the distances between the foreign countries and China in teaching, the focus will be shifted on the language communicative ability in exam paper; secondly, in terms of the current situation of our English teaching and the reality of the unbalanced teaching mode, the tests still insist on checking the language points, including the grammar, sentence patterns, and daily expressions, writing, reading, etc. However, the comprehensive ability of students should contain four aspects: reading, writing, speaking, and listening. Because of the limitation of the teaching resources, the tests are not covering the speaking part. This is the reality that restrains a lot of senior school students from achieving the high level of English proficiency.

The author has analyzed the problems, such as, lack of language environment, few opportunities to contact with English, less proficiency in teachers’ oral English, poor teaching theories and strategies, large class, the current English test system. These difficulties and problems that limit the oral English teaching and learning do widely exist in senior schools. It is urgent to solve them on order to meet the purpose of modern English teaching.

3. Solutions to Oral English Teaching Strategies

Based on the present situation, in order to solve students’ difficulties in oral English learning, the author offers some effective methods to solve the problems that have been mentioned above. For students, the cultivation of language environment, creation of more chances to practice oral English and fostering self-confidence and creativity are three main methods. For teachers, the professionalism for teachers’ oral English, attempt of new teaching theories and strategies and eliminating culture differences are three main ideas which are offered to solve teachers’ problems. For administrators, small-class teaching and the reform of English test system are important methods to adopt.

3.1 Solutions to Students’ Problems

......

3.1.1 Cultivation of Language Environment

By tackling students’ problem, cultivation of the language environment is highly demanded. Fostering interest in practicing oral English should be put in the first place. Only by encouraging students to enjoy speaking English orally can the teachers teaching theories receive a satisfactory result. In the teaching process, we can adopt measures of creating situation, film play, group activities, telling stories and so on. The great of teaching methodologies are closely connected with colorful extra-curricular activities which provide students a lot of opportunities for students to express them in English and stimulate them with new ideas and methods.

We study spoken English so as to make oral communications, so this order of importance of oral English should be followed: fluency, accuracy, and appropriateness (Hammer, 1983: 127). That is to say, we have to pay more attention to the practical communicating ability instead of only laying emphasis on the grammatical correctness. Try to find some partners to practice oral English together and English salon is a very good place. This is a remarkable opportunity to exchange English learning experience, widen our sight and improve our interest in English. If English partners are not easy to get, then we have to create some English environment ourselves by speaking to ourselves.

3.1.2 Creation of More Chances to Practice Oral English

......

3.1.2.1 The Method of Interpreting Simple Chinese-English Novels

The method of interpreting simple Chinese-English novels and books is very effective and easy to insist on. First we read the Chinese part and then try to interpret them into English and then compare our interpretations with the original versions in the novels and books so that we can find our mistakes, shortcomings and progresses in our interpretation. Interpreting what you hear--changing roles: three people make a group: one speaks Chinese, one speaks English acting as foreigners, one acts interpreter. Then they can change roles. This is a very good interpreting method and is good for studying from each other. In addition, it may improve the responding ability and speed for students.

3.1.2.2 Oral Composition

Then oral composition and 3-minute training method is suitable for intense training. Making an oral composition about a certain topic for one minute the first time and recording the composition on tape at the same time. Then listen to the composition and find out the room for improvement. Then make the same composition about a certain topic for two minutes for the second time and also record it. And at last repeat the above-mentioned for three minutes. The method of retelling articles or English stories in our own words is also very useful. If possible, we may read some English tongue twisters loudly and quickly with one or two candy in our mouth (just as Chinese cross-talk actors do) to train our oral and tongues suitable for English pronunciation. Paying more attention to phrases and small words as one major shortcoming of Chinese English (especially Chinese oral English) is that Chinese students tend to use big words in their oral language, but the idiomatic oral English is abundant with short, active and vivid phrases. And most of such phrases are made of small words.

3.1.2.3 The Oral English Training Techniques

The recitation technique is also very useful in practicing oral English. As we know, recitation is the process of language and knowledge accumulation, it is also the effective method for training pronunciation, intonation and so on. Selecting suitable materials, such as the recorded materials, for students to read and recite. This process of recitation is called accumulation. In order to have good communicating skills, we firstly have to acquire a lot of English articles and passages and bear them in mind. This is the gradual awareness of immersing oneself in the English environment.

Step-by-step method is a traditional method for practicing. As the saying goes “Constant rain wears the stone.” It is also true when applies to the English learning. Developing language competency requires students to train their oral English skills based on their English level, from simple materials to difficult ones, from words, sentences to conversation and articles. For senior school students, it is better to find a fixed partner to practice oral English in school. This method is more direct to test how well our oral English would be. Communicating with partners is the aim of learning English, because language learning is for communication.

Question & answer method is one of the common techniques for oral English practice. It highly advocates students ask and answer by themselves, even sometimes can change roles, such as students ask and teachers answer. But before adopting this technique, teachers should have a clear purpose and good preparation. Such as, before students raising questions, teachers should clearly explain the theme and other requirements; otherwise, the question & answer technique cannot be under good control. In addition, the learned text should not only be mastered by few students, but also should be offered lots of opportunities to most students to speak in class. Furthermore, during the teaching, teachers can play the role of setting models, equally taking part in the conversations as well. When students making the conversation, teachers would also be the partners of other students and then make the presentation to the whole class. All the activities are not easy for teachers. At first, teachers should change the old conception that typical classroom interactions are teacher-dominated, leaving little psychological space for students’ initiative. Much teaching, for example, is still lack of variety. That is, everyone in the classroom is put through the same hoops at the same time, irrespective of individuality ability or inclination. Teachers form the idea that students should be the masters of the whole class, and will highly appreciate students’ performance. Secondly, it is the usual phenomenon that there arise some problems that students sometimes incline to be overactive. Thus teachers do not need to complain or abandon the interactive approach. It is teachers’ responsibility to guide students according to the New Standards

3.1.3 Fostering Self-confidence and Creativity

Fostering self-confidence and creativity is a very important step to encourage students to open their mouth to speak. Many students are afraid to speak English mainly because they have no confidence. Fostering self-confidence should be arranged in a more gradual and detailed way. Students can participate in some English associations to get along with lots of students to train their interpersonal skills in order to become sociable and extroverted. Students can also take part in a lot of English speaking contests. This is a very good way to build up self-confidence. Standing on the stage to make a speech is not only a way to express your ideas, but also a very important method to make you believe yourself and full of emotion, enthusiasm. In addition, extensive reading could help students foster their creativity. It is the requirement for students according to the modern education system.

3.2 Solutions to Teachers’ Problems

......

3.2.1 The Professionalism for Teachers’ Oral English

Professionalism for teachers’ oral English requires teachers to improve their oral English in a professional way. As for this aspect, more teacher training programs are highly required. Because of the current situation in china, the quantity and quality of teachers are still the key factors which prevent our English teaching from moving forward.

According to the accurate statistics, the senior school English teachers who are qualified for the New Standard are less than 50%. Take Xiao Gan city for example, among 234 senior school English teachers, nearly half of them does not have standard degree. And only six teachers have acquired the bachelor degrees. Therefore, teachers need to be trained to help learners develop their expertise as learners. Apart from the present problems this involves, there is also a problem of what the teacher is to do with whatever pedagogic expertise he or she already has. Developing oral competency is not easy for teachers since they are already adults and even some of them have very strong accent which is hard to change.

Training programs for teachers, however, especially for the oral English training is essential. Because teachers are still the guide for students, helping students become independent of them, in other words, to develop their own expertise as learners so that they can continue to learn efficiently. In order to achieve professionalism for teachers’ oral English, schools or educational department can set up some training centers or lectures, and invite some native English experts to be the instructors to teach Chinese teachers oral English. Moreover, every year there would be some oral English tests for teachers in order to guarantee their professionalism and stimulate their interests.

3.2.2 Attempt of New Teaching Theories and Strategies

......

3.2.2.1 New Teaching Methods

New teaching methods represent the characteristics of modern English teaching. Model-based method is to follow the English models. Students can set a sentence, an article, a conversation, or even a short paragraph or article as models to practice oral English. Students can creatively use English by setting the basic structure as base, remedying the contents of models, including one’s own opinions.

Theme-based method is to set the themes as the basic training method to make speech clearly. For example, making a self-introduction in English in two minutes is a typical example. Self-introduction is a theme (Zhong Qiquan, 2001: 46). After learning the model of self-introduction, students have to reach the purpose of introducing themselves. They would better select some themes which are related with their daily life. These themes include: describing people’s appearance, character, emotion, and discussing relationships between different people.
The art of correcting mistakes is still an important part for teachers to improve students’ oral English. To help students speak accurately, it is important for teachers to correct students’ errors. However, it is not acceptable to make corrections when they are speaking. It is suggested that the teacher take down notes of errors students make in class. If they are common problems, he/she can present them as language points and ask students to do some practice; if they are committed by individual student, just point out them at the completion of the individual performance, or give students a note with the corrections.
3.2.2.2 The Interactive Approach

Interactive approach is the interaction between teachers and students or among themselves. This approach involves language to be a communicative tool, its main use is to build up and maintain social relations between people, in whichever situation they find themselves, therefore, do need to know the grammar and vocabulary of the language, but as importantly, they need know the rules for using them in the whole range of communicative contexts in which people from those in the second language community interact (Liu Jiafang, 2004: 142). The interactive approach fully represents the characteristics of modern English teaching methodology. It does not only break the tradition that teachers are the dominators of the whole class, but also make students more active and closely cooperate with teachers in order to develop their own language competency.

One of the easiest and best ways for practicing is to encourage pair work. Pair work is when the teacher divides the whole class into pairs. Every student works with their partner and all the pairs work at the same time. It is not the same as public pair work – where pairs speak in turn in front of the class. Pair work is a way of organizing your class. It can be used for many different kinds of activity, and is naturally more suitable for some activities than for others. Furthermore, pair work is more effective when practicing oral English in class, to a certain extent; teachers can make full use of the pair work with the purpose of stimulating students’ interests and improving their oral English proficiency.

Group activities stimulate students to participate in extracurricular activities by forming small groups. For example, there will be a sports group, a social problems group, a study method research group, a drama group, a western study group, or even a fashion group, etc. They are supposed to collect some reading material on a specific aspect in their everyday reading of newspapers or magazines in English and do some reports of their extracurricular activities every time they meet in class. They may do some different things in their extracurricular activities, such as making up dialogues, conversations or discussions and debates. This can really help them in working independently and in speaking more in English when the students are interested in their topic and some of them have got some knowledge about the topic they are given, they can have real practice of their oral English. As time goes on, they will get used to learning from one another instead of referring to a Chinese-English dictionary. It is challenging to plan presentations for a large EFL class. Group projects with 4-5 students in one group will save class time, develop cooperative learning skills and reduce the anxiety of being a single presenter. In order to have a dynamic group, with a feeling of cohesiveness and togetherness, even though learners come from diverse learning styles, the teacher needs to be familiar with a variety of cooperative group techniques: 

( Groups of 4-5 students in a class of 50 work best and scheduling two groups every other week throughout the semester is a good plan..

( Have students choose their own partners, since it is much easier for students to work out their own schedules for getting together outside the classroom. If the teacher groups students from different departments together, there can be time conflicts among them.

( One student is chosen as the coordinator or leader, responsible for evenly distributing the assignments among members (Rosser & Bolitho, 1990: 253).



Role-play requires Chinese teachers of English to learn from some native English speakers: just as the students to go through them by themselves before class so that they can do some situation practices, that is to say, doing role play in class. In preparing for the role play, it is necessary for the teacher to create some “information gap” exercises. This maybe achieved by giving each student a role card so that each student may know what to do himself without knowing anything about some other roles. To make sure that students use the expressions they are supposed to use, the teacher may write them on the blackboard. This may help them to use the given expressions when practicing oral English.

3.2.2.3 Teachers’ teaching English through English in Class

Teachers’ speaking English in class can construct an atmosphere of speaking English. Thus students can be bathed or buried in the atmosphere may say what they want to say, even though in broken English. This is particularly important for teachers to cultivate the language environment for students. As far as we are concerned, teacher is the guider for students in oral English class.

Under such circumstance, teachers should be the model and also try their best to encourage students to speak English. In order to achieve this purpose, teachers are required to teach English through English. This can leave the impression to students that English needs practicing. Because of some practical problems, for example, the limited study resources, teachers are inclined to teach English through English not only to cultivate the language environment for students’ learning, but also to improve their oral English proficiency.

Teaching English through English should be insisted on by senior school teachers. With the trend of globalization, the demand for English proficiency is much higher. In order to suit the needs of both China and the whole world, teachers are required to speak English with students in class and after class as much as possible. This modern teaching technique is in accordance with the development of foreign language teaching worldwide.

3.2.2.4 Eliminating Cultural Differences

Eliminating culture differences is also a very important step. It is undeniable that the culture differences between English and Chinese do exist. Therefore, whether the oral English teaching successful, to a certain extent, is a criterion of helping students eliminate the cultural barriers. In the teaching process, teachers not only aim at improving students language proficiency through reading, writing, listening, and speaking, but also make students aware of the specific language environment and cultural traditions in English speaking countries. Only by doing so can we bridge the cultural gap and communicate freely.

3.3 The Solutions to Government’ Education Policy

......

3.3.1 Small Class Size

.The educational department may carry out the small-class teaching policy to limit the number of class in senior schools. However, as mentioned some training techniques and methods above, group activities and pair work are the two important forms of organizing small class. My views are consistent with Dr. Zhang Dengsheng’s opinions.

Compared with large class teaching, students and teachers feel more comfortable in a class environment. In a small class, students feel more flexible and pleasant because they have the opportunities to interact with teachers and among themselves. Large class teaching is a way of trying to fit all students into a single mode; the small class teaching is a customized teaching for each individual student. Large class teaching is mainly teacher centered, small class teaching is student centered. Small class teaching allows the teacher to respond to developing situations in such a way to maximize the opportunities for learning. Small class is generally better to develop higher level intellectual skills involving reasoning and problem-solving, as well as applying principles. They are more effective environments for exploring, and possibly shaping, the values and attitudes of students. (Zhang Dengsheng, 2004; cited from McInnis, 2004)

. The “small-class” teaching is in accordance with the principles of the Interactive Approach. And also it carefully focuses on cultivating the ability of thinking and solving problems of students. It can not only improve the speaking and listening opportunities that are emphasized in the English teaching, but also the advanced class design can fundamentally teach students the right methods of learning English and the shortcuts of eliminating the language learning barriers. The “small-class” emphasizes the elaborate teaching plan, teaching purpose and the proficiency of English teachers. With more and more English training centers get clear understanding about the “small-class” education, senior schools in China will soon realize the advantages of language acquisition of “small-class” teaching.

The “small-class” teaching advocates that each class is only offered to fifteen to twenty students. Teachers always guide students to read some English originals and explain some foreign cultural phenomenon, sometimes even leave students some topics about life, philosophy. At the same time, teachers will teach students some skills, especially the oral English competency. The ultimate propose of learning English is for communication. Therefore, the “small-class” teaching prepares both teachers and students the language environment they are eager to acquire.

3.3.2 The Reform of English Test System

In view of the current situation, the reform of the current English test system should be carried out on the way. The oral English should be listed in the test which requires students and teachers not only focus on the scores, but also pay more attention on developing the oral English competency, since we know that the purpose of learning a language is for communication. Thus the final score of English in the entrance examination to college will eventually include the written part and oral part. This reform is in accordance with the standard for developing students’ ability in a comprehensive way.

It is difficult to change English test system according to the current situation. This problem cannot be solved by few people, but by the schools, teachers and educational government. The test-oriented system has been practiced in China since 1970s; it is the only criteria for selecting students. Until now, the education government begins to carry out the quality-oriented policy because of the requirements of both the development of China and the international trend.

The ultimate goal of learning English is to communicate with people both in China and abroad. For most senior school students, they have already learned English for more than four or five years, but what they have acquired is the “Mute-crux” English. This calls for urgent modification about the English Test System. Speaking part should be regarded as one of four important aspects to test students’ English ability.

The author has offered some approaches to solve the problems which have listed above. For example, cultivation of language environment, creation of more chances to practice oral English, professionalism for teachers’ oral English, the reform of English test system are all the ideas which the author has put forward. In each small part, the author also gives detailed analysis to every method or approach.

Conclusion

Our education pays more attention to feeding students with knowledge than to fostering their ability to learn by themselves and to think independently. Today’s education is not teaching students in accordance with their aptitude, but teaching students in the same way without discriminations, taking no particular consideration of their different interest and capacities. Teachers’ role is to guiding students to do better in the process of learning and the other is developing their interests and eagerness in study.

Having analyzed the aim and criteria of English course, I have offered the students’ conditions and some problems Chinese teachers may encounter in oral English class, it maybe concluded that both teachers and senior school students have their roles in oral English teaching and learning. Teachers need to be aware of the importance of varying their roles in the teaching, not only as an authority figure, but as an assessor, or an organizer, or a participant. A qualified and sympathetic teacher must have a full understanding of his/her needs and interests as well. If a teacher knows his/her own advantages and disadvantages in oral English class and those of his/her students, he/she is sure to succeed in oral English classes.
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